

















[Canadian Research Knowledge Network] At: 12:57 3 March 2009

Downloaded By:

172  UNGARETAL.

The original 58-item version of the CYRM was administered to 1,451
youth at risk aged 12 to 23 years in 14 communities (694 males = 47.9%, 757
females = 52.1%; mean age = 16 years, SD = 2.65). The communities included
Sheshatshiu, an Aboriginal Innu community in Northern Canada; Hong Kong,
China; East Jerusalem and Gaza, Palestine; Tel Aviv, Isracl; Medellin, Colombia;
Moscow, Russia; Imphal, India; Tampa, Florida; Serekunda, The Gambia; Njoro,
Tanzania; Cape Town, South Africa; Halifax, Canada; and Winnipeg, Canada
(two sites, one with urban aboriginal youth, the other with nonaboriginal youth in
residential care). Sites were selected for the variability they introduced to the
sample. A minimum of 60 youth participated in each site. All young people were
known to be facing at least three significant challenges related to culturally
relevant stressors (poverty, racial discrimination, war, social marginalization,
mental illness of a parent, etc.) as judged by local committees of commumty
members with expertise in the area of child vulnerability.

Exploratory factor analyses to test for rational item groupings and internal con-
sistency by domain helped establish the CYRM’s measurement unit equivalence
(van de Vijver & Leung, 1997) and cultural variation. This analysis first explored
the hypothesized nested ecological model, followed by the logical sort of the
youth by context (final selection of groupings included: minority world boys and
girls; majority world girls; majority world boys living in high context/cohesive
communities; majority world boys living in low context/fractured communities).
Commonality of questions in the original 58-item CYRM was also assessed to
allow for comparisons between site populations. Results were shared and debated
between team members to ensure explanations are valid across contexts.

Calculating Cronbach alpha scores for questions grouped by the four nested
levels demonstrated adequate reliability for the piloted version of the CYRM:
individual (.84), relational (.66), community (.79), and culture (.71). However,
when a valid factor structure was sought for the global sample the ecological
nested model could not be reproduced. Using the total variance explained,
rotation sums of squared loading and related scree plots, four separate factor
structures were found that reflect participants’ response patterns. Groups vary
by social ecology with minority world (Western) youth, boys and girls,
sharing a common factor structure. Girls in the majority world, in settings as
diverse as a northern Canadian aboriginal community and a Hong Kong
school, share more in common with each other than with boys in their
communities. The final logical sort distinguished young males who live in
communities that our advisors report share a common purpose and are
characterized as cohesive (such as Russia, Palestine, and Hong Kong) and
those that do not (such as Colombia, South Africa, and a northern Canadian
aboriginal community). Factors grouped items related to themes such as
efficacy (across individual and relational levels) and access to material
supports (such as medical care and family support).
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Based on results from the pilot administration, the CYRM was shortened to 28
items (see Table 1) by examining nonresponse rates and variance on the 58 questions,
then calculating the communality of items. An unrotated factor analysis solution
of the entire data set was then used to identify questions loading on the first
factor. The unrotated solution was preferred as it allowed us to capture a greater
amount of variance among the responses of a highly variable group of young
people.

Although results are not generalizable, initial work suggests both hypotheses
of homogeneity and heterogeneity in patterns of resilience are partially true for
global populations of young people under stress. However, the ecological frame-
work commonly adhered to in Western research is not necessarily valid for
majority world populations of young people. As well, weak factorial invariance
suggests different meanings of the questions to different youth populations.

TABLE 1
28-Item Child and Youth Resilience Measure (CYRM) Questions

To what extent . . .

1. Do you have people you look up to?

2. Do you cooperate with people around you?

3. Is getting an education important to you?

4. Do you know how to behave in different social situations?

5. Do you feel that your parent(s) watch you closely?

6. Do you feel that your parent(s) know a lot about you?

7. Do you eat enough most days?

8. Do you strive to finish what you start?

9. Are spiritual beliefs a source of strength for you?

10. Are you proud of your ethnic background?

11. Do people think you are fun to be with?

12. Do you talk to your family about how you feel?

13. Are you able to solve problems without using illegal drugs and/or alcohol?
14. Do you feel supported by your friends?

15. Do you know where to go in your community to get help?

16. Do you feel you belong at your school?

17. Do you think your family will always stand by you during difficult times?
18. Do you think your friends will always stand by you during difficult times?
19. Are you treated fairly in your community?

20. Do you have opportunities to show others that you are becoming an adult?
21. Are you aware of your own strengths?

22. Do you participate in organized religious activities?

23. Do you think it is important to serve your community?

24. Do you feel safe when you are with your family?

25. Do you have opportunities to develop job skills that will be useful later in life?
26. Do you enjoy your family’s traditions?

27. Do you enjoy your community's traditions?

28. Are you proud to be (Nationality: )?
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Resolving the tension between homogeneity and heterogeneity will require
further testing, though it seems from our limited results that resilience related
phenomena share culturally embedded aspects and universal dimensions making
them relevant globally. Results from the qualitative aspects of the study
involving 89 youth from all 14 sites show similar tensions between sameness and
difference across the sample (Ungar et al., 2007).

THREE PROBLEMS

Problem of Definitional Ambiguity

Although the IRP successfully named domains of concern that were associated
with positive development under stress, the way those domains were understood
by different youth populations appear to vary. We conclude that definitions of
resilience are ambiguous when viewed across cultures. A similar dynamic
between context, culture and positive growth is reported in Dovidio, Piliavin,
Schroeder, and Penner’s (2006) review of the psychology of prosocial behavior.
Dovidio and his colleagues remind us that what constitutes adaptive behavior is
dependent on how each society defines sociability: “A given behavior is not
inherently or universally prosocial (or antisocial for that matter). Rather, this is a
social judgment that could change dramatically as the result of changes in the cir-
cumstances or historical and political context in which the behavior takes place”
(p. 21). The variability in the IRP factorial models, notably for the boys in high
and low cohesion context majority world settings, demonstrates that resilience
related aspects of young people’s lives are embedded in social discourses that
delimit or expand children’s choices for behavior. Similarly Tweed and Conway
(2006) explained in regard to coping: “The very idea of what makes a good
‘outcome’ is itself subject to cultural variability, and researchers should be wary
of over-applying particular measures of psychological coping success (eg.,
increases in self-esteem) in cultures where these measures have less meaning for
that purpose” (p. 148).

The researcher working across contexts, therefore, is wise to attend to
variability in how constructs are understood locally and the value negotiated for
each. A good example of this complexity is found in Burton, Allison, and
Obeidallah’s (1995) study of African American youth. Their work demonstrates
that there are at least five dimensions to families and communities that increase
the likelihood of teens making an earlier transition to an adult status: the
inconsistencies teens experience regarding what is “expected adolescent
behavior”; the lack of clarity in the boundaries between developmental phases in
“age-condensed families™: overlap between the social world of teens and their
parents; perceptions by teens and adults of an accelerated life course; and
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alternative contextualized definitions of what is considered a successful develop-
mental outcome. Based on these criteria, Burton et al. concluded that “adolescence
as a distinct developmental stage among inner-city African-American teens may
be ambiguous at best” (p. 127). How then are we to distinguish the resilient youth
from the vulnerable? Does the “hurried child” (Elkind, 2001) actually meet social
expectations for positive (and quick) development for urban African American
youth? As previously mentioned, such culturally embedded expectations of
resilience can be sanitized if measures are designed by those outside the
population being studied. To address this problem, the IRP attempted to
introduce multiple voices in its instrument development. This iterative process
appears to have allowed for a reliable set of questions across contexts with good
construct validity.

Problem of Predictability

It would be difficult to predict from one population to the next which constellation
of items on the CYRM would most likely be associated with resilience. There is
evidence in the literature that such complexity is to be expected when contexts
change for young people. For example, Phelps et al.’s (2007) longitudinal
component of their 4H study which included 1,184 youth found changes in risk
and positive youth development (PYD) (a set of factors congruent with studies of
resilience) over a 3-year period as the young people transitioned into middle
school. Despite hypothesizing a steady decrease in risk and increases in PYD, six
distinct patterns were evident in growth trajectories. Some youth remained stable,
other decreased PYD, while still others became more at risk.

Similarly, predictability is likely to be compromised by the nature of the
stressors children face. In Wyman’s (2003) discussion of the Rochester Child
Resilience Project, he noted patterns of behavior not typically associated with
thriving among children, yet predictive of success: “The group of children who
demonstrated enhanced adjustment in high-adversity families reported low levels
of affective responsiveness to others’ feelings and low acceptance of others’
affect expressiveness compared to competent youths in more favorable settings.
They also reported minimal engagement and emotional involvement with their
primary caregivers” (p. 310). Wyman’s results mirror those of the IRP. Distinct
patterns of resilience are context dependent, and it is difficult to predict the way
factors such as parental attachment are going to manifest among children who
cope well across cultures and contexts.

Wyman (2003) explained such lack of predictability as the consequence of fit:
“When we identify qualities of “fit’ between protective factors and contexts we
will clarify positive developmental processes” (p. 295). This same concept of fit
is found in Dei et al.’s ( 1997) study of the intersection of race with academic
achievement discussed earlier. Dej et al, studied 200 Toronto, Canada, youth,
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Black boys and girls and a comparison group of non-Black youth. They found
that the phenomenon of “dropping out” (associated with risk) has many different
meanings when investigated with a sensitivity to the processes of exclusion and
inclusion. Dropping out, according to Dei et al. can also mean “pushed out™;

Contrary to the conventional wisdom surrounding the issue of student disengage-
ment, Black respondents did not associate low scholastic achievement with dropping
out. Dropping out was recognized as a process which had much broader social and
cultural implications . . . These behaviours may be Symptoms of a larger problem
and can often tell us something about the process of schooling rather than simply
about the individual. (p. 62) .

The unwillingness of Black students to conform to the normative standards,
codes, or conventions of the culture within schools can be seen as an act of resis-
tance (an aspect of behavior typically associated with efficacy and resilience).
This resistance is not simply teenage rebellion; it is a response to the oppressive
conditions that constrain cultural identity and the development of a healthy sense
of self. Thus, for this population of youth, the benchmark criterion for resilience
of academic engagement may overlook the more culturally valid predictor of
resilience: resistance to conventional expectations and norms.

Measurement Problems

When working across cultures, resilience researchers have tended to favor the
export of measures from minority world contexts to validate them for different
populations in the majority world. There are a number of problems with this
approach related to the heterogeneity of populations under stress. When Alegria
et al. (2004) sought standardized measures applicable to ethnic minority
populations they realized that the heterogeneity of the populations they were
studying for the NLAAS would confound the use of most measures:

Although a thorough understanding of concepts relevant to one culture is obtained
using the emic approach, these concepts are not necessarily comparable to those of
other cultures. On the other hand, the etic approach emphasizes reliability by
standardizing the measures at the expense of validity (measuring what is supposed to
be measured). Validity may be compromised by imposing artifactual cross-cultural
homogeneity due to a constricted conceptualizatioin (omitting differences across
groups) embedded in the instrumentation. (p. 272)

Getting around these shortcomings inevitably leads to unsatisfactory compromises.
Measures can be developed specific to each culture, thereby limiting external
validity, or their design can be negotiated between cultural groups, resulting in the
likelihood of weak factorial invariance (Michaels, Barr, Roosa, & Knight, 2007).
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invariance, and construct validity across some but not all dimensions of self-
esteem. Their sample included 1,337 ethnically diverse 9- to 14-year-olds in one
low-income, inner-city school district in the Southwestern United States. Their
most consistent results were for global self-worth, with the least invariance
shown across populations on that subscale. Results for other subscales measuring
scholastic competence, athletic competence, physical appearance, behavioral
conduct, and social acceptance were less uniform. Results show that there are
many dimensions to self-esteem that may vary or be unknown among populations
with a more collectivist orientation. They conceded: “our results . . . indicate that
some self-esteem domains may not be meaningful to certain ethnic groups or that
these instruments may not adequately represent the construct in those groups”
(p- 286). Results such as these, and those of the IRP, highlight that differences in
how resilience related constructs such as self-esteem are understood across
cultures affect the viability of cross-cultural comparisons using standardized
measures.

CONCLUSION

Resilience researchers who seek to validate the construct across cultures are not
likely to find satisfactory resolution to the problem of construct equivalency, nor
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individual children as they achieve positive development may be better
understood. The search for a singular metric with an invariant factor structure is
unlikely. We need instead models to explain resilience that are more adaptable.
Elsewhere we detail “tensions” between what children need and how well they
are provided psychosocial and materia] resources (Ungar et al., 2007). We have
suggested that children succeed to the extent that they balance different needs,
For example, an 11-year-old child who works may forgo his right to education

experience of those whose lives are different from the mainstream.

The danger of etic perspectives in applied fields of cross-cultural research like
the study of resilience in different countries is that resulting programming initia-
tives that bolster intrinsic qualities and opportunity structures may miss the needs
of target populations whose normative development follows non-normative
(majority world) pathways. As sociologist Zygmunt Bauman (2000) wrote, “One
does not plant a citrus-tree grove to squeeze a lemon” (p. 122). We speculate that

embedded intervention.
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